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It was like Carlyle's pounding on the 
table in delight at young Tennyson's read- 
ing, and exclaiming, "Alfred's got it! Al- 
fred's got it!" May Heaven forgive the 
teacher who reads poetiy like prose, or lets 
her children do so. I can't; I haven't the 
magnanimity. 
I must mention the pleasure of memory: 
of having a gallery of portraits and scenes 
gathered from reading: Alice with the pig- 
baby ; Tom among the creatures in the cool, 
green sea; Crusoe and his parrot on the 
island; Mowgli with his animal friends in 
the jungle:—how large and how interesting 
the list is even in juvenile books. And the 
memory of great passages of poetry, what 
pleasure it can give! Not long passages; 
I said great. For these are often only a 
line or two. 
"Jewels five-words-long, 
That on the stretch'd forefinger of all Time 
Sparkle forever." 
Said a fourteen-year-old boy once, in my 
hearing, when some one spoke of a certain 
dogmatic, cock-sure acquaintance, "The 
twilight of dubiety never falls upon him." - 
"Where did you get that, son?" said 
some one. 
"Oh, we read that in Charles Lamb yes- 
terday." 
I have not treated the pleasure of humor. 
What need? We admit its place in school 
as in life. I did hear not long ago of a 
principal who reproved a teacher because 
she let her pupils laugh at the description 
of Ichabod Crane. But this type of prin- 
cipal is, happily, almost extinct. He should 
be drowned in the flood of good things now 
written for children; in which humor is the 
predominating element. This has, indeed, 
been the tendency ever since Lewis Carroll 
founded a new type in Alice. 
How can a teacher learn to give this sort 
of pleasure? Well, in the first place, I 
rather think she has to be born right;—not, 
I mean, in the genealogical sense, but with 
the right fairies at hand to bestow the right 
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gifts of mind and temperament. And then 
she must improve these gifts by using them 
for her own pleasure. If she has to labor 
and groan over it, her case is hopeless, 
though pathetic. If she doesn't carry work 
easily, gaily ("with bells on," the youngster 
put it), she will never really teach litera- 
ture. 
Franklin T. Baker 
THE WRITING OF DE- 
SCRIPTION 
THE philosophy underlying the writ- 
ing of description is tersely sum- 
marized by Professor H. R. Ship- 
herd: "Description is clear, accurate see- 
ing followed by vivid, faithful reporting. 
Faithfulness is almost the whole story."1 
The seeing may be a gift of heaven—maybe 
not—but the reporting can surely be culti- 
vated. How ? Through reading and listen- 
ing and practicing. 
In our first lesson in description we en- 
deavored to get at the fundamental differ- 
ence between exposition and description by 
reading Shipherd's two selections on the 
Sight-Seeing Bus2 in which a good com- 
parison is made. The class then listed char- 




Result: Information about-a certain kind of 
vehicle 
DESCRIPTIVE 
Facts suggested by selection of details 
People 
Action 
Unity given by final sentence 
Result: A picture of a particular vehicle 
Following the class discussion and the read- 
ing of a paragraph of exposition on the ex- 
press train, we wrote in class one or two 
sentences on the description of a train. 
Example 1. "The train came puffing and 
blowing into the station. The brakes 
^Manual and Models for College Composition 
p. 411. 
Hbid, p. 415-416. 
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screeched and the conductor called, 'All 
aboard!' " 
Example 2. "Gently swaying as it round- 
ed a curve, then righting itself and rushing 
into the dark opening of the tunnel, the 
train looked like a great slinking cat dash- 
ing after a mouse." 
Example 3. "Here it comes puffing and 
hissing! The whistle sends out an em- 
phatic shriek as the long chain of black 
cars, crowded with passengers eager to 
alight, pulls into the station." 
These, and others, were read and criti- 
cized by the class until all of us felt we 
knew at least one quality of good descrip- 
tion. 
Apparently, one of the most difficult ideas 
for students in writing description is to dis- 
cover the unifying principles, the total emo- 
tional reaction, the over-all generalization— 
or whatever it is called—that holds together 
the details in a single impression. After 
reading some paragraphs with a strong 
dominant tone, we attempted to write in 
class a sentence suitable for the ending of a 
composition on Harrisonburg, each student 
selecting her own dominant tone. 
Example 1. "And so stands Harrison- 
burg, a quiet little city patiently waiting for 
the college girls to come back again!" 
Example 2. "This is the city where peo- 
ple are kind and likeable, good-natured and 
jolly, the friendly city, my city, Harrison- 
burg." 
Example 3. "The blue mountains of 
Harrisonburg haunt me, its colorful gar- 
dens lure me, its friendly spirit charms me." 
The writing of these single or two sen- 
tences in class to illustrate a particular idea 
helps the students to get the point much 
better, I believe, than mere reading, and 
often prevents the making of mistakes in 
their more serious writing out of class. Not 
only does the student who has writtten a 
poor sentence hear the judgment of her 
fellow-students upon what she has written, 
but from listening to sentences of others she 
learns which sentence is vivid and which 
dull, which sentence is faithful reporting 
and which has missed its aim. 
Sentences with which to begin descrip- 
tions often cause as much trouble to stu- 
dents, I find, as sentences with which to 
end. After speaking many times of the in- 
portance of a vivid beginning and still re- 
ceiving such lifeless sentences as "March is 
the third month of the year," we began to 
read at each class period the first sentence 
of many papers. After a few days the ma- 
jority of the class was able to distinguish 
between a direct, colorful beginning and a 
circuitous explanation leading up to a be- 
ginning. 
This year the first assignment in descrip- 
tion for writing outside class was on the 
subject of January, the month in which we 
were writing. This was followed by one on 
March. The selection of details in this 
page of writing was to illustrate a chosen 
dominant tone suitable for that month. In 
correcting papers I try in general to keep in 
mind both the idea of grammatical form, in- 
cluding sentence structure, and also the re- 
quirements of whatever type of writing we 
are attempting. Selecting three or four 
sentences to illustrate grammatical errors 
fairly wide-spread through the class, we 
tackle these mistakes for ten minutes at the 
beginning of our class periods, reconstruct- 
ing poor sentences and endeavoring to root 
out with all the energy we can summon 
gross errors like run-on sentences and pro- 
nouns with wrong antecedents. Having 
worked a while at this problem, which is 
always with us, we gladly turn to the more 
interesting task of discussing artistic writ- 
ing. In this first set of papers on January 
there were many inapt figures of speech. 
Example 1. "The North Wind played a 
tune on his flute and Father King told us 
that winter was here." 
Example 2. "The snow floats to the 
ground looking as though it were falling 
from a princess's pearl necklace." 
Having read some poor figures of speech 
from our own papers, we next read some of 
the opposite kind from good literature. 
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Example 1. "Look out how you use 
proud words. 
When you let proud words go, it is not 
easy to call them back. 
They wear long boots; hard boots; they 
walk off proud; they can't hear you call- 
ing- 
Look out how you use proud words." 
—Sandburg. 
Example 2. "The fog comes on little cat 
feet. 
It sits looking over harbor and city on 
silent haunches and then moves on." 
—Sandburg. 
Example 3. Eager as a cry for life. 
—Geo. Meredith. 
Example 4. Earrings like chandeliers. 
—Thackeray. 
Example 5. Grand as a floorwalker. 
—0. Henry. 
Example 6. "How far that little candle 
throws his beams! 
So shines a good deed in a naughty 
world."—Shakespeare. 
Example 7. "It is with words as with 
sunbeams: the more they are condensed, the 
deeper they burn."—Southey. 
Example 8. "The Bos'n was an adroit 
and fantastic black gamin. His eyes were 
like white lights, and his teeth were a row 
of little piano keys; otherwise he was 
black."—(Descriptive and Narrative Writ- 
ing—L. H. Conrad. Quoted on pg. S3.) 
We attempted to discover the reasons for 
the difference and to understand that good 
similes and metaphors must have the qual- 
ities of originality, fitness, harmony, and 
likeness. 
Another subject assigned for writing, in 
the one page composition required during 
our study of description three times a week, 
was the description of something small and 
interesting not generally noticed on the 
campus. One girl write on a vine-covered 
gate without any path leading to it or away 
from it; another wrote on a vase of bitter- 
sweet on the library table. "The Memory 
of Myself as a Child" began the writing of 
descriptions of people; the description of a 
man with a dominant characteristic fol- 
lowed this. We expect to end this unit of 
work with a longer composition, including 
both people and setting, by writing of our 
home communities as suggested in Baugh, 
Kitchen, and Black's Writing by Types, 
our textbook. 
Somewhere during the writing of descrip- 
tions consideration should be given to a vo- 
cabulary which will supply the exact word 
for an intended meaning. Building up lists 
of verbs and adjectives to express different 
shades of meaning is a good way to call at- 
tention to the vast extent of words open to 
our use. 
There is a place, too, during this study 
for a drive against unnecessary words and 
unnecessary sentences. When students are 
describing a woman at whose house-door 
they stand asking for a donation for a 
freshman bazaar, it is not necessary to be- 
gin at the walk leading to the house, at the 
steps, her porch, the knock at the door, or 
the footsteps inside. No! The door opens. 
There she is, and there the description be- 
gins. The lopping off of unnecessary 
words and sentences, unless they add to the 
total artistic effect, is a difficult art. 
Through constant practice both in class 
and outside, through repeated discussions 
of beginnings, middles, and ends, improve- 
ment is gradually coming. A few are learn- 
ing to begin directly, select details intelli- 
gently, report vividly; and end artistically 
and vigorously. There follow two brief de- 
scriptions on "March" written by students 
of the freshman class. 
MARCH 
Example 1. The wind whistling round 
the corner of the old mansion rattled the 
closed blinds and swept in gusts across the 
deserted veranda. The tall, graceful pop- 
lars lining the gravel walk were whipped to 
the ground and the tiny buds gracing their 
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bare boughs ruffled in indignation. Pouring 
from a high chimney, the swirling clouds of 
gray smoke made a somber background for 
the raging elements. 
The old gardener's coat flapped about him 
as he bent over the barren flower-bed and 
the mischievous wind claimed his hat. Then 
i ntrue March style it blew heedlessly on, 
searching for its next victim. 
MARCH 
Example 2. There is a roar down the 
chimney, a falling of twigs on the roof, a 
creaking and slamming of doors, a rattle of 
leaves and of paper, a swaying of limbs in 
the blast, a quick catching of breath in the 
windy gusts, a nodding of jonquils and 
daffodils, a peeping of crocuses and butter- 
cups. March has come. 
Miriam B. Mabee 
SCRIBBLERS AND THEIR 
SCRIBBLING 
ONE has heard and read much of the 
spirit of creative youth, exerting it- 
self in every phase of art in which 
the desire for individual expression is al- 
lowed free play. Especially in creative 
writing is there an opportunity for teachers 
and leaders of young people to encourage 
this creative effort. 
Fully aware of this opportunity, members 
of the English department at Harrisonburg 
suggested the organization in this college of 
a group which should have for its purpose 
the fostering and encouraging of creative 
writing. Even though a new class in com- 
position might have been included in the 
curriculum to give further advantage in 
writing to those students who had com- 
pleted the prescribed courses in English, 
the meetings of a group of students and 
professors, all with an appreciation and a 
desire for artistic expression, offer more 
freedom and more enjoyment than the meet- 
ings of an ordinary class. Without definite 
assignments the members can choose the 
subject for their literary production, the 
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methods of treatment, and the time that 
best suits their inclination or their inspira- 
tion, as the case may be. 
From the English classes, therefore, fif- 
teen students were chosen to talk over with 
the English faculty the idea of forming 
such an organization. The original group 
consisted of girls who not only excelled in 
English work generally but who had demon- 
strated some ability in creative writing out- 
side of class assignments. Needless to say, 
the proposal met with the approval of each 
one. 
A committee appointed by the chairman 
and consisting of two faculty members and 
three students, drew up the constitution. 
Its somewhat novel statement, as adopted 
by the group, shows the spirit of informal- 
ity and of genuine freedom which it en- 
couraged. 
CONSTITUTION 
Article I. Name 
This organization shall be called "The 
Scribblers" of the State Teachers College 
of Harrisonburg, Virginia. 
Article 11. Purpose 
The purpose of this organization shall be 
to foster literary interest and attainment 
and to encourage creative writing. 
Article III. Members 
Section I. Types of Members. There 
shall be three types of members in the or- 
ganization, namely: Active Members, As- 
sociate Members, and Honorary Members. 
Active Membership shall be composed of 
members of the English faculty and stu- 
dents of the college. Students who have 
been members shall continue as such after 
graduation provided they meet the scrib- 
bling requirements of active membership. 
Associate Membership shall be composed 
of any other faculty members of the col- 
lege who are elected by a three-fourths vote 
of those present at a regular meeting. 
Honorary Membership shall be composed 
of alumnse of the college who have done 
